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FOREWORD

A major purpose of the accreditation process is to stimulate inservice growth and school
improvement.  Consequently, requirements include not only meeting the standards of the
Utah State Office of Education, but also completing a school evaluation every six years.

School evaluation is that effort by the local school staff to take a comprehensive look at the
school’s program, operation, and effect.  The school determines how closely its purposes
and philosophy coincide with its actual practices and the degree to which its stated
objectives are being reached.  It is a three-phased program: (1) self-evaluation, (2) on-site
evaluation by an external team of educators, and (3) implementation using units of the
evaluation to improve the school by effecting thoughtful change.

The evaluation of April 9, 2002, was conducted because of the school’s desire to ensure
quality education for all students in the school, and to meet the requirements referred to
above.

The entire staff of Riverview Junior High School is commended for the time and effort
devoted to studying and evaluating the various facets of the total program and to preparing
the materials used by the Visiting Team.  The excellent leadership given by Principal
Deborah Sorenson is commended.

The staff and administration are congratulated for the generally fine program being
provided for Riverview Junior High School students, and also for the professional attitude
of all members of the group, which made it possible for them to see areas of weakness and
strength and to suggest procedures for bringing about improvements.

While these recommendations may be used to solicit financial support to acquire some of
the materials, equipment, and services needed to carry out a more effective program, it is
even more important that the faculty and administration utilize them as they continue to
evaluate and modify course offerings and administrative and classroom procedures to more
adequately meet the needs of the students of Riverview Junior High School.

Steven O. Laing, Ed.D.
State Superintendent
of Public Instruction
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RIVERVIEW JUNIOR HIGH SCHOOL

MISSION STATEMENT

Our mission is to create a developmentally responsive middle level school that nurtures each
student’s progress physically, emotionally, and intellectually.

BELIEF STATEMENTS

• Student learning is the primary purpose and central goal of our school.

• Every student is a valued individual whose academic, technological, and artistic
success is encouraged and recognized.

• A variety of academic opportunities and educational experiences which
accommodate multiple learning styles is provided for all students.

• Instruction and curriculum develop responsible citizenship and character that reflects
accepted community standards.

• Students are prepared and motivated to become confident, self-directed, life-long
learners in a rapidly changing world.

• Students participate in a variety of physical activities that develop fitness and habits
of healthy living.

• A safe, secure, and supportive learning environment is maintained.

• Our school community honors diversity, promotes cultural awareness, and practices
acceptance of self and others.

• Students, parents, school staff, and community members are committed to ongoing
assessment and continuous school improvement procedures.
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VISITING TEAM REPORT

RIVERVIEW JUNIOR HIGH SCHOOL

CHAPTER 1:  SCHOOL PROFILE

Riverview Junior High School is one of two junior high schools in Murray School District.
It is an integral part of the community, strongly supported by parents and by Murray City.  It
is a small school by Utah standards, with a student population of 738 and a teaching staff of
38.  The student population is relatively stable, from middle-income families, and is not
greatly diverse.  The school serves students in grades 7 through 9, and is in a declining
enrollment pattern, although the numbers are stabilizing.   Given its size, Riverview Junior
High is able to offer a wide variety of electives and class offerings.  Teachers work on grade
level teams and meet weekly to collaborate on student activities, discuss student issues, and
create some inter-disciplinary units.

a) What significant findings were revealed by the school's analysis of their profile?

The school conducted a thorough analysis of its population and community.  The data
used included an historical look at standardized test scores, demographic information,
attendance and discipline figures, an assessment of instructional methods, and surveys
of parents, students, and teachers.

The staff determined from the data that Riverview students generally score higher than
state and district averages in math, science, and social studies.  They also identified that
language and reading scores were of concern, and targeted these areas for specific
actions, such as before- and after-school tutoring and a new class for struggling readers.

Data on student behavior and discipline indicated progress over the past two years with
the implementation of a schoolwide discipline policy.  The staff has used the
information to determine where and when problems are most likely to occur, and has
implemented positive programs such as character education lessons presented by
students in the advisory classes and varied student recognitions.  The data shows an
improvement in attendance and tardies, and a reduction in student disciplinary referrals.

The stakeholder perception data, as profiled through the results of NSSE Opinion
Inventories administered to teachers, staff members, parents, and students, provided
valuable information.  Teachers, parents, and students agreed that the school's
instructional programs, relationship with the community, and school climate were
strengths.  The surveys also indicated areas where further work may be required,
specifically in support for student learning, student activities, and school organization.

b) What modifications to the school profile should the school consider for the future?
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The school staff and administration are to be commended for the thoroughness of the
information the profile provided.  As they acknowledge, this data is to be considered a
baseline from which the success of the school’s action plan will be measured.

Suggested Areas for Further Inquiry:

• The staff has done a thorough examination of student achievement based on
standardized test scores, and has identified core groups of students who are deficient.
Now they need to identify specific students who need interventions, and track their
progress.

• The staff has done a very good job developing comprehensive desired results for student
learning (DRSLs) based on information from the profile.  The next step will be to
develop instruments to measure related student progress.
 
 
 

 CHAPTER 2:  THE SELF-STUDY PROCESS
 

a) To what extent has the school community engaged in a collaborative self-study process
on behalf of students?

 

 Interviews with parents, teachers, and students have made it clear that the entire school
community has engaged in a collaborative process actively involving all stakeholders.
Communication has been provided through monthly newsletters and meetings.  The
teaching staff has been actively involved in this process for two years.  Time has been
given to assess the current reality, review effective research, and engage in discussion.
It is apparent that the staff used the accreditation process to drive their work on the
development of curriculum and the selection of instructional and assessment methods.

 
b) To what extent does the school's self-study accurately reflect the school's current

strengths and limitations?
 

 The self-study is an accurate reflection of the school community.  It clearly identifies
the school’s strengths and areas for improvement.  The school community members
who completed the self-study did a thorough job of assessing the school in the
department reports for classroom effectiveness, and in the focus groups for systemwide
effectiveness.  The profile raised issues that were addressed in the school’s action plan.
 
 
 

 CHAPTER 3:  INSTRUCTIONAL AND
 ORGANIZATIONAL EFFECTIVENESS

 
 Riverview Junior High’s desired results for student learning are as follows:
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1. Communication Skills:  Indicators—
• Students demonstrate grade level proficiency with basic literacy skills.
• Students communicate with clarity, purpose, audience, awareness, and coherence.
• Students use a variety of communication forms and demonstrate proficiency with a

wide range of communication and technology tools.
• Students recognize, analyze, and evaluate various forms of communication.
• Students use reflection skills through journal entries, essays and other means to

assess and monitor their learning.

2. Thinking and Reasoning:  Indicators—
• Students effectively gather and use information to gain, classify, organize, and apply

new knowledge, support inferences, and justify conclusions.
• Students utilize, evaluate, and refine the use of multiple strategies to solve a variety

of problems.
• Students generate new and creative ideas by accepting challenges in various

contexts.
• Students use technology to access, analyze, and synthesize information and increase

knowledge.

3. Personal and Social Responsibility:  Indicators—
• Students demonstrate characteristics of patriotism and love of country.
• Students show respect for all students and staff.
• Students honor diversity and cultural heritage.
• Students demonstrate the core values of the school community.
• Students demonstrate personal skills of time management, perseverance, self-

discipline, goal setting, and planning.
 

 
 Shared Vision, Beliefs, Mission, and Goals:

 
 a) To what extent does the school facilitate a collaborative process to build a shared vision

for the school (mission) that defines a compelling purpose and direction for the school?
 

 Consensus for the school mission statement, shared vision, beliefs, and goals was
achieved through meetings with parent groups, community groups, faculty lunch group
meetings, meetings with the administration, and faculty voting.  It is evident that a
collaborative effort to arrive at a mutual consensus was made in order to include all
stakeholders.

 
 b) To what extent has the school defined a set of beliefs that reflect the commitment of the

administration and staff to support student achievement and success?
 

 The school has defined a set of beliefs that reflect the commitment of the administration
and staff to support student achievement and success.  The mission and belief statements
reflect the school’s commitment to the needs of the young adolescent. The school
administration, faculty, and staff are committed to acting on the belief statements
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through classroom instruction and activities, after-school programs and activities, and
collaboration among faculty, students, and parents.

 
 c) To what extent do the school's mission and beliefs align to support the school's desired

results for student learning (DRSLs)?
 

 The school’s DRSLs (developing communication skills, thinking and reasoning skills,
and personal and social responsibility) are closely aligned to the school’s mission and
belief statements.  The DRSLs are clearly designed to reflect the mission statement and
belief statements, and the accomplishment of the DRSLs will clearly promote the
school’s mission statement and belief statements.

 
 
 Curriculum Development:

 
 a) To what extent does the staff work collaboratively to ensure that the curriculum is

based on clearly defined standards and the Utah Core Curriculum (with inclusion of
the Utah Life Skills)?

 

 Riverview’s priority has been to refocus on content while expanding cross-curricular
connections so that trivial activities – teaming just for the sake of teaming – can be
avoided.  Teams acted as catalysts for generating ideas or multi-disciplinary
perspectives – in other words, to flush out deeper-lying principles of human thought.
Curriculum mapping was facilitated by the meeting of junior and senior high school
teachers to brainstorm curricular continuity and consistency.

 

 Riverview’s strengths in curriculum development include:
• Collaboration to minimize student problems and clarify teaching effectiveness.
• Respectful communication through character education.
• Responsible citizenship through teaching consistency.
• Teacher-teaming to enhance curricular-instructional effectiveness.

 

 Further in-depth growth is needed in the following areas of curriculum development:
• Student-driven inquiry (students find a meaningful question to pursue and research).
• Student complex thinking (students explore “why” and “what if”).
• Student creativity in brainstorming and in the modalities of self/academic expression

(essays and projects).
• Student problem-solving and leadership (peer court, initiative and creativity in

character teaching, direct communication via a student council or assembly with
principal about student needs or aspirations).

 

 A further potential step in the character development curriculum:
• The character education curriculum should include the harmful effects of gender

stereotyping.  Gender bias and stereotyping permit the development of cliques, the
use of mean comments, and/or early sexualization.  Artificial gender taboos create
unnecessary distance between friends and discourage the development of sincere
friendship and true learning of the other gender’s thoughts and feelings.
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 b) To what extent does the teaching staff work collaboratively to support the development
of a curriculum that focuses on the school's desired results for student learning?

 

 To varying degrees, the teachers are working to deepen their own and their students’
thinking, to enhance their own and their students’ creativity of expression, to realize
their own and their students’ uniqueness of learning style, and to extrapolate what
differences in learning style mean for thoughtful teaching and learning.
 

 As a whole, the teaching staff is emerging into this self-discovery: The braver the
teachers are in their inquiry and exploration of self, the bolder the students will be in
their inquiry and exploration of self.  Quietly, a handful of teachers are already
effectively applying their explorations.

 
 
 Quality Instructional Design:

 
a) To what extent does the professional staff design and implement a variety of learning

experiences that actively engage students?

 One of Riverview Junior High’s strengths, as indicated in the focus group analysis, is
that teachers use a variety of methods, techniques, and assessments in teaching and
evaluating students.  The profile of the report also contains data indicating that a variety
of instructional methods are indeed being implemented.  However, the focus group
analysis also indicates that Riverview Junior High needs to encourage greater use of a
variety of teaching methods so that lecture and discussion are not over-used.  Currently,
a disproportionate amount of direct instruction is being used in the classroom compared
to other forms of instruction, such as hands-on labs, activities, technology, cooperative
learning, authentic projects and presentations, etc.  Informal observations and
conversations with students and teachers also confirmed this finding.  Findings also
indicate that Utah State educational guidelines, as outlined by the Core Curriculum, are
indeed being followed by all teachers through the use of curriculum maps.  These maps
have been designed as a guide to teacher instruction and contain objectives and
standards that teachers must cover as outlined by the Utah State Core.

 
 b) To what extent does the professional staff employ a variety of instructional strategies to

ensure the needs of different learners are met?
 

 The professional staff of Riverview Junior High is in an ongoing process to
continuously research, analyze, and employ a variety of instructional strategies to
ensure that all students are having their learning needs met.  As stated above, teachers
have indicated that they would like to more frequently use a variety of instructional
experiences for students, which may at the same time help to better meet the learning
needs of students.  The faculty has also used resource teachers and para-educators to
assist in mainstream classrooms containing special education students.  Help is not
limited to the resource students, but is available to all students who may need
assistance.  Counselors at the school have indicated that they may put struggling
students who do not have special education status into those mainstream classes where
the resource staff is located.  While attempts are being made to employ a variety of
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instructional strategies, some staff indicated that ongoing evaluation of their practice
will better help them meet all students’ needs.  One area in which they may improve is
getting student feedback on teacher practices in the class.  Currently, there is no system
in place for students to voice their opinions about whether or not their learning needs
are being met.

 
 c) To what extent do the professional staff and leadership provide additional

opportunities which support student learning?
 

 Riverview Junior High offers a great deal of additional learning support for students.
Technology is accessible to students; they may use computers during and after school.
While it is perhaps underused during the day by teachers and students, a very large
media center is also available to provide additional learning opportunities.  Most
teachers are also willing to help students before and after school with any problems
they may have with schoolwork.  Riverview also has in place a district program called
BLAST that meets after school, helps with homework, and offers special classes taught
by the faculty.  Six sessions of a schoolwide tutoring class run by teachers are also
offered; the class begins after midterm to help students who may be struggling.
Overall, Riverview is doing its best to give students the support they need to succeed in
their educational experience.

 
 

 Quality Assessment Systems:

a) To what extent has the staff developed classroom or schoolwide assessments based on
clearly articulated expectations for student achievement?

 

 Assessments are designed to promote student achievement. To the degree to which
assessment is tied to the school’s stated expectations, Riverview has a high level of
implementation. However, there appears to be a need for more diverse assessment
methods to reflect individual student learning styles and higher-level thought processes.
The VT recommends that the faculty allow for more diverse assessment strategies (i.e.,
performance products, essays, portfolios, oral response, etc.). A further
recommendation would be for the school to analyze and compare CRT and SAT
content areas with the State Core Curriculum, and use this information to critically
assess course content and student assessment strategies.

 
 b) To what extent are assessments of student learning developed using methods that

reflect the intended purpose and performance standards?
 

 Student assessment appears to be driven largely by State Core Curriculum content and
expectations for student outcome. To this extent, Riverview is using methods suitable
for this requirement, and meets satisfactory standards for this component.

 
 c) To what extent are assessments designed, developed, and used in a fair and equitable

manner?
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 There appears to be a high degree of dependence on objective types of testing (i.e.,
true/false, multiple-choice, matching).  Student assessment does not appear to address
the diverse learning styles among Riverview students. A recommendation would be to
design a greater variety of assessment strategies, such as performance products,
portfolios, essays, etc., which would allow for the diverse learning styles of students, as
well as the expression of higher-level thought processes. Students interviewed
expressed a desire for greater emphasis to be placed on performance products for
grades, and less emphasis on objective testing.
 
 

 Leadership for School Improvement:
 

 a) To what extent does the school leadership promote quality instruction by fostering an
academic learning climate and actively supporting teaching and learning?

 
 The administration empowers teachers to become leaders and to facilitate change.

Teachers are focused on teaching and learning.  They are supported in initiating change
within grade level teams and departments in the best interest of students.  Leadership is
shared, and there is a sense of collective ownership held by everyone in the school
community for what goes on.  Teachers are encouraged to engage in peer coaching.
There is a cultural ethos that everyone is part of the team.

 
b) To what extent does the school leadership employ effective decision-making that is

data-driven, research-based, and collaborative?
 

 The administration has established the School Advancement Team, which is composed
of teachers elected by their peers and selected by the administration.  These teachers
serve to guide the school improvement process.

 
 c) To what extent does the school leadership monitor progress in student achievement and

instructional effectiveness through a comprehensive assessment system and continuous
reflection?

 

 Teachers have been provided with specific data on student achievement.  Staff
development efforts have provided teachers with the opportunity to learn to use data in
making instructional decisions.  The administrative team is committed to using data in
guiding the continual improvement process.

 
 d) To what extent does the school leadership provide skillful stewardship by ensuring

management of the organization, operations, and resources of the school for a safe,
efficient, and effective learning environment?

 

 Teaching staff, parents, and students commended the administrative staff for the degree
to which they are committed to providing a safe, positive learning environment.   It is
apparent to the Visiting Team that the administration has provided strong leadership in
creating a warm and inviting climate for students, and in providing the resources for
teachers to do their jobs effectively.



16

 
 e) To what extent does the school leadership make decisions related to the allocation and

use of resources which align with the school goals, the achievement of the DRSLs, and
school improvement efforts?

 

 The administration has aligned resources of time, money, and staff development
opportunities to help teachers in their work of continuous improvement.  It is clear that
the intent of the administration is to help lead the school community in infusing the
DRSLs throughout the curriculum and developing the means to assess student growth.

 
 f) To what extent does the school leadership empower the school community and

encourage commitment, participation, collaboration, and shared responsibility for
student learning?

 

 The administration has worked to help stakeholders collaborate and make decisions by
consensus.  They have provided the means for all to be involved in the planning and
decision-making.  They provide encouragement and support for teachers to become
leaders.

 
 

 Community Building:
 
 a) To what extent does the school foster community building and working relationships

within the school?
 

 The school fosters the sense of community through their character education program
and advisory, various forms of recognition for student success, and by working to
communicate on a regular basis with parents.  The school has a great deal of support
from business partners and Murray City.

 

 b) To what extent does the school extend the school community through collaborative
networks that support student learning?

 

 Members of the administrative and teaching staff are members of, and actively
participate in, a variety of organizations dedicated to middle-level education.  The
school collaborates with feeder schools and with the other junior high in Murray
District to foster community and provide comprehensive services to students.

 
 
 Culture of Continuous Improvement and Learning:

 
 a) To what extent does the school build skills and the capacity for improvement through

comprehensive and ongoing professional development programs focused on the
school's goals for improvement?

 

 Professional development activities are varied and are directly related to school and
district goals for student achievement. Faculty meetings are also related to the major
focus areas of the improvement plan.  Teachers appear to have a desire for self-learning
and embrace the chance to learn something new. Teachers appear to be sharing new
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learning with their teams and their colleagues in general.  Teacher learning holds an
important place at Riverview Junior High.

 

 It is suggested that the Improvement Team create a staff development plan for all
teachers at Riverview.  This would include professional learning activities that are
peculiar to their subject areas, as well as general learning activities that support staff
development goals for the entire staff.  This might even include a plan of action in the
form of a checklist for each teacher.  The Visiting Team also suggests more sustainable
activities for teachers, as opposed to “one-shot” trainings.  Follow-up and connections
to desired results for student learning should be critical foci of all professional learning
activities.

 
 b) To what extent does the school create conditions that support productive change and

continuous improvement?
 

 It is obvious that Riverview Junior High values input from students, parents, and staff.
Parents feel that their concerns are taken seriously and usually addressed in a timely
fashion.  Riverview boasts a very active student government.  The students report that
they genuinely feel supported and listened to in most cases. Teachers are offered
opportunities to attend trainings and conferences that promote best practices in their
curricular areas.  They are also asked for input about what they feel helps support
planned improvement for student achievement. It is recommended that a staff
development plan for teachers be developed that is sustainable and related to the
DRSLs.

 
 
 

 CHAPTER 4:  NORTHWEST ASSOCIATION OF SCHOOLS
 AND OF COLLEGES AND UNIVERSITIES (NASCU) STANDARDS I-X

 
 Not applicable to middle or junior high schools.
 
 
 

 CHAPTER 5:  SCHOOL IMPROVEMENT EFFORTS – ACTION PLAN
 

 a) To what extent is the schoolwide action plan adequate in addressing the critical areas
for follow-up?

 

 The Visiting Team commends Riverview for developing a clear action plan that is
aligned with the mission and beliefs of the school and is focused on providing the
means to implement the DRSLs schoolwide.  The plan has been well thought out and
will serve to guide future program development and implementation, without being
overwhelming to the staff.

 
 b) To what extent is there sufficient commitment to the action plan, schoolwide and

system-wide?
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 It is apparent that the action plan has been developed by consensus of the stakeholders.
The action steps clearly define ways in which teachers, administrators, and district
leaders will be held accountable for their learning and teaching.  Upon meeting with
teachers, it was clear to the Visiting Team that there was a strong commitment to
continuing the improvement process as defined by the plan.

 
c) How sound does the follow-up process that the school intends to use for monitoring the

accomplishments of the schoolwide action plan appear to be?
 

 The follow-up process clearly identifies areas of improvement in data collection and
desegregation.  The school plans to continue with regular focus groups to discuss
progress and alignment.  Rubrics and other forms of assessment will be created to
measure student progress.

 

 CHAPTER 6:  MAJOR COMMENDATIONS AND RECOMMENDATIONS
 OF THE VISITING TEAM

 
 
 Commendations:

 

• Riverview Junior High has established a student-centered environment with an
incredible school climate.  It is clearly apparent in the physical plant, and in witnessing
the interactions of students and staff, that there is a genuine concern for students.
Parents are very supportive, and students like their teachers.

 

• There is a high degree of collaboration between administration and staff.
Administrative support encourages teachers to become leaders and to grow as
professionals.

• Riverview Junior High has done an exemplary job with the accreditation process.  It is
clear that continuous improvement has become a cultural norm.

Recommendations:
 

• Clearly identify those who are not learning and are not connected to the school.
Provide additional staff development for all staff in working with at-risk students.

 

• Consider providing additional enrichment classes and opportunities for high-achieving
and gifted students.

 

• The school has done an excellent job thus far; now should continue to work and revise
the school improvement plan.


